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HRHA 440: Human Rights, Conflict, and Community Changemaking: A Faculty-led Inquiry
Into Reflective and Scholarly Teaching Benchmark Portfolio
Abstract: This portfolio examines the extent to which HRHA 440: Human Rights, Conflict, and
Community changing equipped students with the agency and confidence they need to be human
rights changemakers. The purpose of this portfolio was to structure a re-design of the course
towards a more collaborative, flipped classroom approach, and then to assess the extent to which
this course re-design promoted achievement of the course learning outcomes. To assess
achievement of the learning outcomes in the redesigned course, comparison of the results pre and
post survey of the Spring 2022 cohort of students was used. Then, to assess the effects of the
redesign, a comparative close reading of an essay assigned in both Spring 2021(pre-redesign)
and Spring 2022 (post-redesign) was used. Survey results showed that students made the most
significant gains in human rights concept knowledge, and made significant gains in their selfefficacy as human rights changemakers and their confidence in their changemaking skills.
Comparison of the essays also showed that students taking the redesigned version of the course
showed significantly more mastery of the course aims of agency and confidence as human rights
changemakers.
Keywords: human rights education, scholarship of teaching and learning, flipped classroom,
innovative pedagogy, experiential learning
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I.

Objectives of the Course Portfolio
a. The target course

The target course for this benchmark portfolio is HRHA 440: Human Rights, Conflict,
and Community Changemaking. Most broadly, it is a capstone course for the minor that focuses
on human rights activism. In each module, we explore one current human rights challenge, and
then learn about how one human rights changemaker is addressing that challenge. In analyzing
that changemaker’s work, we identify the strategies and skills that the changemaker used to
achieve what she did, and then students apply those strategies and skills to a final project where
they design a campaign to make positive change on a pressing, current human rights issue. I
choose the challenges based on the lessons that we can learn from the changemaker; therefore,
the orientation of the course is not a survey of what I estimate to be today’s most pressing human
rights challenges. Rather, it is a series of case studies that we do together to understand
techniques that students can use to become effective human rights changemakers themselves.
b. Why the target course was selected
I chose this course because the way I am approaching it feels like I am carving out new territory
pedagogically, and I have seriously struggled to find established frameworks for what I am
trying to do in this course. The central goal of this course is to help students become human
rights changemakers. (Or, if they already consider themselves to be human rights changemakers,
to help them become more effective human rights changemakers.) As I conceive of this, this
involves meeting students where they are, and giving them opportunities to build new skills and
incorporate their new skills into their existing experiences, knowledge, and skills. Therefore, the
central assessment of this course is a final project portfolio where students design a campaign to
make change on a human rights issue. The real challenge here is structuring course content and
the central course assessment—the final project portfolio—in a way that not only takes into
account but celebrates students’ diversity of skills, but that can be assessed and graded in a
rigorous, standardized way. This is, to me, the most pedagogically promising but also the most
challenging part of the course, and this is the central challenge I would like to address in the
portfolio.
c. Goals of the course portfolio
Although I have already taught this course once, in Spring 2021, the key goal of this
portfolio is course construction. Due both to the pandemic, and to low enrollment (n=9), the
approach that I took to teaching the course was too provisional and tailored to the students to be
generalizable to a course with higher enrollment, which is anticipated. I foresee using this course
portfolio as an opportunity to refine this course, with the goal of creating a durable, scalable
framework that I can use to teach it, to educate stakeholders in the program about the course,
and, if necessary, to help other instructors of this course formulate their own effective
approaches.
The resulting portfolio will provide a broad overview of the entire course, as it is meant
to be a foundational document that I, and perhaps future instructors, can use to understand the
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essential aspects of the course. Further, as the HRHA program grows and evolves, I hope that
having this benchmark portfolio of an early iteration of this course will help me, and perhaps
more importantly, other stakeholders in the program, to have a document of the origins of this
important element of the HRHA curriculum. That way, when the need for curricular change
arises—either regarding this course specifically or even the curriculum more broadly—the
stakeholders involved in considering that change will have an additional resource for
understanding our approach to the HRHA curriculum at the time of this writing, and thus be
better equipped to make intentional change. The portfolio comes on the heels of a larger
programmatic effort to re-orient our curriculum to better center on experiential learning and to
better incorporate the many disciplines that concern human rights work. This larger
programmatic shift is reflected both in the existence and design of this course.
II.

Description of the Course
a. Contextualizing the course within the Human Rights and Humanitarian Affairs
minor

This course is one of two options that students have for their senior seminar/capstone in
the HRHA minor, and was added to the curriculum about a year ago. Before this course was
added to the curriculum, HRHA minors would have to take POLS 470: International Human
Rights as their senior capstone course, which is very rooted in the discipline of political science,
and in which the main assessment was writing a political science research paper. However,
HRHA is an interdisciplinary undergraduate minor, in which many students are not political
science, or even social science, students. Thus, there was a real need for a senior-level course
that could serve as a capstone academic experience to the HRHA minor that was not rooted in
one discipline. In addition to being required for the HRHA minor, this course also counts for
credit in the Global Studies major; Global Studies majors must select two themes, and this course
counts for credit in the Human Rights theme.
The way that the course fits into the HRHA curriculum conditions the population of
students who take the course. First, they are almost always later-career students, almost
exclusively juniors and seniors, and mostly seniors. Second, since HRHA offers an
undergraduate minor but not a major, all of them have done significant academic work in a wide
variety of other fields. Many of them have primary majors in fields like Global Studies or
Political Science, but because of the diversity of the HRHA minor and our students, these
students do not make up a majority of those who enroll in this class. We see students who do
most of their academic work in fields as diverse as business, journalism, education, criminology,
agronomy and horticulture, as well as most fields in the College of Arts and Sciences. Therefore,
a hallmark of the students in this course is the diversity of their disciplinary training and
perspectives.
Beyond their diverse disciplinary backgrounds, the students who enroll in this course
tend to be very diverse in other ways. In the inaugural semester of the course—Spring 2021—
just under half of the students were women of color, and the students were very predominantly
women. This reflects the student population of the HRHA minor as a whole, from my anecdotal
experience. A substantial population of our students are immigrants, refugees, or first-generation
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Americans, and they take this course because they want to solve problems that affect them, their
families, and their communities. Many of them chose to focus their final projects on human
rights issues that directly affected them, often starting from a very early age, and often these
issues were related to racism and/or xenophobia.
Since this course is meant to be an option for a capstone course for the minor, it does not
lay the groundwork for any other courses within the minor. However, it is meant to build upon
the other courses that students have taken in the minor. The one foundational course that students
will have taken in the minor—in almost all cases—before coming to this course is HRHA/GLST
101: Human Rights in a Global Context. This course is an introduction to the field of human
rights, and was also very recently added as a requirement for all students enrolling in the HRHA
minor. We are currently in a transitional period where I cannot rely on most students enrolling in
HRHA 440 as already having taken HRHA 101, and going forward, there are still likely to be
some students in HRHA 440 who have not taken HRHRA 101. I will have to consider how to
take this into account in designing the course going forward. Beyond building on HRHA 101,
this course should also help students build on other coursework they have done for the HRHA
minor, and even see how coursework they have done outside of the HRHA minor can equip them
to be human rights changemakers. A real challenge of designing this course is how to design it to
help students coming in with such diversity of academic experiences—both within and beyond
the HRHA minor—draw upon their knowledge and skills.
This course fits in with programmatic goals to expand our curriculum to reflect the
interdisciplinary nature of human rights and to better emphasize experiential learning. In this, it
strongly aligns with the College of Arts and Sciences’ shift towards experiential learning. As
mentioned above, the course was created in part to be an interdisciplinary alternative to a
political science-based capstone course. Further, although the course is not an experiential
learning course in and of itself, HRHA minors are required to take an experiential learning
course as part of the minor, and this course includes content meant to equip them with
professional skills that will help them excel in their experiential learning courses.
b. The goals of the course
The most central goal of this course is to make students into human rights changemakers,
or, if they already consider themselves to be human rights changemakers, to make them into
more effective human rights changemakers. Therefore, I want them to know strategies and skills
that other successful human rights changemakers have used to make social change, and I want
them to be equipped to implement some of these strategies and skills by the end of the semester,
and to continue learning about and analyzing the more advanced strategies and skills in the hopes
of someday using them.
Perhaps the most key perspective I want them to take away from the course is that anyone
can be a human rights changemaker in any line of work—it all depends on the approach they
take to the work they do, and the broader context they place their work within. Many of our
students want to go on to careers in human rights work as it is traditionally construed: careers
working with non-profits, or international institutions, or even government organizations.
However, it is equally important to me that students who go on to careers that are not
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traditionally construed as human rights-promoting careers can learn to see opportunities to make
human rights change within whatever career path they chose. To ensure that this perspective is
integrated into the course, we always focus on the previous life stories of the changemakers we
study, and note how many of them were not educated in and did not begin their careers in fields
traditionally construed as “human rights” fields.
Another key perspective or approach that I want students to take is to think critically
about their place in context as a potential human rights changemaker. In the current iteration of
the course, we do a lot of scaffolding work around selecting the human rights challenge on which
they will center their final portfolio. Much of this is about helping them to see how their identity
and social positioning can affect their efficacy as a human rights changemaker on a given issue.
In these discussions, I try very hard to get them to think about the effectiveness and implications
of perspectives that situate—whether explicitly or implicitly—human rights work as saviorism.
To compliment this, throughout the course, almost all our changemaker case studies focus on
people who made enduring human rights change that began in their own communities, and then,
in some cases, became scalable to other contexts. I realized this was necessary a few years ago,
when I began teaching human rights to UNL students, and I saw that many students—especially
those that come from communities that hold hegemonic identities in this state—had been
conditioned to think of human rights work as saviorism, and had largely not been prompted to
think critically about this framing of human rights work.
There are four main things that I want students to retain from the course. (This estimation
is influenced by my assumption that in the medium to long term, students retain very little from
specific college coursework.) First, I want them to retain the final portfolio that they create, and
for strong portfolios, I want them to be inspired to implement the campaign they designed after
the end of the semester. Throughout the semester, I emphasize that, while they are not required
to implement the project they design, if they do excellent work, they will be in a position to
implement it at the end of the semester. Further, one aspect of the portfolio is an informational
interviews assignment, which is designed to get students networking with professionals doing
related human rights work. These interviews are designed to connect students with potential
mentors and employers, and to help them get field-specific knowledge that can help them refine
their portfolio. With particularly strong and motivated students, the hope is that these
informational interviews connect them with mentors who can offer them opportunities to
continue with or implement their portfolio at the end of the semester.
Second, I want students to retain the community of supportive classmates that they
created during the course. There are two deeper reasons behind this: (1) it is impossible to make
enduring human rights change without forming deep connections with new people and (2) the
social change community in Lincoln is a fairly small sphere, and I hope that, in several years,
this course will be seen as a training ground and connecting ground for some of Lincoln’s
emerging social changemakers. To do this, I structure a lot of in-class opportunities designed to
create community among classmates, and I repeatedly emphasize that students’ classmates are a
learning resource. This means several extensive community building assignments at the
beginning of the semester, as well as extensive peer-review structured into class periods. I try to
treat the classroom as an experimental pre-professional space where students can learn how to
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supportively engage with each other not just as classmates doing group assignments, but as
emergent human rights professionals.
Third, I want students to retain a broad understanding that successful human rights
campaigns are long-term, strategic, and often require years of behind-the-scenes work that is not
publicized or celebrated. This is accomplished almost entirely though the case studies of the
human rights changemakers I select: these case studies often span decades of work.
Fourth, I want students to retain a sense of themselves and their agency as a human rights
changemaker.
c. Formal course objectives
Based on the intentions outlined in the previous sections, I wrote the following course objectives.
They are addressed directly to students.
1. You recognize that you are a human rights changemaker, and you increase your agency
and confidence in promoting human rights.
2. You gain a comprehensive understanding of some of today’s human rights challenges,
and hone the research and analytical tools you need to understand any human rights
challenge you encounter.
3. You increase your understanding of your place in the evolving context of global and
glocal human rights challenges, evaluate how your unique place in context situates you to
contribute to human rights progress, and cultivate the self-reflexive and analytical tools
you need to constantly update this understanding and evaluation as you move beyond this
semester.
4. You understand the history of human rights changemakers who have come before you,
especially those who have worked on human rights issues you care about most, and
contextualize yourself within that history.
5. You build the core skillset you need to be a human rights changemaker. Specifically,
a. You identify which constituencies and actors are key to making the change you
seek, understand their interests, and evaluate how you can strategically leverage
their interests to persuade them to support your cause.
b. You identify which constituencies and actors are likely to oppose you, understand
their interests and arguments, and evaluate how you can minimize the damage
they can do to your campaign.
c. You understand a variety of techniques for persuading and inspiring people,
strategically evaluate which techniques are most effective depending on context
and target audience, and successfully apply these techniques in a variety of
venues.
d. You deliver oral presentations that educate people on your cause and galvanize
them to support you.
e. You prepare effective, professional briefings on your cause.
f. You effectively communicate as an emerging professional in both oral and
written conversation.
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6. You expand and deepen your collaboration and interpersonal communication skills in
order to:
a. Build and nurture a supportive, productive, and inspiring team of human rights
changemakers.
b. Expand your network.
III.

Approach to the course
a. Classroom activities and rationale

I modelled this course after start-up incubator programs; therefore, for much of the
semester, I use a flipped classroom technique. As the course objectives indicate, the course is
dedicated to teaching students about human rights changemakers and movements that have come
before them, and then to teaching them changemaking skills that students can use to make
change in their communities within and beyond the semester. At the beginning of the semester,
students formed groups and chose a human rights issue upon which they wanted to make
meaningful change. The rest of the semester was dedicated to working in that group to design a
Changemaker Initiative. The creation of this Changemaker Initiative was scaffolded by skillbuilding assignments.
I chose this approach to emulate how changemaking movements happen in the real
world—human rights change is always carried out by people working together in groups, never
by individuals. I am well-aware of the angst and issues caused by group work, but since it is
literally impossible to make human rights change without learning to collaborate with other
people, in the context of this course, the issues that can arise with group work are as important to
teaching students to be human rights changemakers as any other aspect of the course.
Further, since designing a successful campaign for human rights change is contingent on
deep knowledge of and ongoing engagement with the targeted human rights issue, having
students choose one issue to focus on throughout the semester would allow them to develop the
expertise and strategizing skills that they would need to meaningfully apply the skill-building
material taught in class. It also means that literally none of the work they do throughout the
semester can be misperceived as “busy work,” as literally all of it will end up contributing to
their changemaker initiative.
To teach students about human rights changemakers and movements that came before
them, I assigned Changemaker Profile Presentations. In this assignment, students chose a human
rights changemaker that they would like to present on from a list—with due dates—that I
provided. Each Changemaker presentation was strategically scheduled to coincide with the
changemaking skill that we would cover at that point in the semester. Each student prepared their
Changemaker Profile Presentation using a reading list I curated, and a slide deck template, and
they delivered the presentation at the beginning of class on the day they were scheduled to
present. After the presentation, they would take questions from their classmates. I chose this
approach partially because I have noticed that students more consistently engage with material
taught by their peers, rather than by an instructor, and because students can more closely relate to
a classmates’ journey of discovery and inspiration. These question and answer sessions almost
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always evolved into excellent discussions, and once the students had a chance to air their ideas, I
would guide the discussion towards the particular human rights skill I would teach during that
module. At this point, the link between the changemaker and the human rights skill would
become clear to all students, and often, students would be more interested in learning the skill
having just heard an inspiring story of a changemaker who had successfully used it.
Then, I would deliver an interactive workshop designed to teach whatever human rights
skill the students were scheduled to learn. I planned the course with these skills carefully
sequenced. The table below shows the skills I taught, in order, as well as the assignments I used
to help students practice these skills, and to help me assess their mastery.
Table 1. Skill workshops and aligned assessments
Skill Workshop
Assignment
Framing an Issue
Changemaker Initiative Problem Presentation
Goal Setting
Changemaker Initiative Goal Setting Activity
Writing personal narratives as a
Personal Narrative
changemaking tool
Planning and conducting informational
Informational Interviews
interviews
Identifying stakeholders
Stakeholder analysis and matrices
Writing an issue brief
Issue brief
Creating a communication action plan
Communication action plan and communication
tools
Review goal setting and writing an issue
Policy brief
brief
Along with each of these interactive workshops, students had an assignment template and
rubric for the assignment that they would complete to practice the skill. The assignment always
involved the students creating a new tool that could be used in their Changemaker Initiative—
therefore, in every skill-building workshop, they would always be expected to apply the lessons
learned directly to their group’s human rights campaign. Going over the assignment expectations
was always interwoven into the skill workshop, so that throughout the workshop, students were
processing the information that I delivered with an active, creative eye towards the successful
completion of their assignment, and, more importantly, the creation of their human rights
changemaking campaign.
After I delivered the skill-building workshop, we would transition to group work time
where students would work in their groups to complete the corresponding assignment. I would
closely monitor the groups’ progress, and listen to the groups’ conversations to find points where
I need to review or re-explain material. Often, at the beginning of group work time, we would
flexibly transition back to a whole-class lecture or discussion mode as I clarified a concept or
approach, and then transition back to group-work mode as the students applied their new
understanding to their work on the assignment. Indeed, this was an important form of formative
assessment. As students’ mastery of the skill increased, I would continue to listen closely to their
conversations in groups to be able to closely track which students understood the concepts best,
and how they taught their peers in their groups. A crucial reason I structured in this time to every
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skill-building module is to allow me to get to know the students better as individuals. A central
goal of the Human Rights and Humanitarian Affairs program is to provide excellent cocurricular and experiential learning opportunities for students, and for this reason, I tend to see
students (especially upper-level students) as prospective members of my professional network,
and I encourage them to see me the same way. This time to closely observe the students at work
allows me to better understand their strengths and passions, and this helps me better advise them
on opportunities to continue their human rights work beyond the semester.
I measured student learning during the skill workshops based on the quality of the
assignments that they completed with their group. Each corresponding assignment was a formal
assignment in the course, and had a rubric and a due date. Grading these assignments helped me
understand how well the groups applied the skill to their human rights campaign, and where I
would need to continue to reinforce this skill going forward.
b. Out of class activities and rationale
Beyond assigned course readings and preparing Changemaker Profile Presentations, all the
activities students completed outside of class were begun in class. Most of the out-of-class work
consisted of completing work on their Changemaker Initiative that was begun in class during
skill-building workshop. In the case of individual activities begun in class, students would
complete these on their own outside of class, ahead of the deadline. In the case of group
activities begun in class, in the best functioning groups, students would continue this work as a
group after class. Often, they would plan to meet directly after class to continue the work begun
in class until they had completed it.
I assessed their work using detailed rubrics created for each assignment. Crucially, each
assignment that formed part of the Final Portfolio for their Changemaker Initiative was due at
two points in the semester, and they were expected to improve the product, using my feedback,
between the first submission and the second. At the first submission, I assessed performance
based on whether students had completed all the required elements with a basic level of
competency, allowing for some mistakes, and a learning curve. At the second submission, I
assessed performance based on whether students had make changes responding to all my
feedback on the first assignment, whether they showed a sophisticated understanding of the
purpose of the assignment and how it fit in with their broader Changemaking Initiative, and
whether they submitted a product that would be useful in an actual campaign for social change.
c. Course materials and rationale
To keep the course accessible to all students, course materials were fairly minimal. There were
two required texts, but at the beginning of the semester I highlighted when readings in those texts
would happen, to make it possible for students who did not want to purchase the texts to plan
ahead to read them:
Becker, Jo. Campaigning for justice: human rights advocacy in practice. Stanford University
Press, 2012. ISBN: 978-0804774512
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Neier, Aryeh. The International Human Rights Movement: A History. Princeton University
Press. 2020. ISBN: 9780691200989
Both texts gave students a history of key human rights movements, and integrated the stories of
important human rights changemakers. They were important for the completion of the
Changemaker Profile Presentation, and I often referred to them in skill-building workshops for
real-world examples of the efficacy of skills I taught.
All other course texts—including readings, videos, and podcast episodes—were free and
available on the internet. These texts were used to give more background on individual
changemakers, and to help supplement skill-building workshops. Many of them came directly
from social change organizations and were created to train activists.
Aside from course readings, I created extensive handouts that functioned as working documents
that helped students learn changemaking skills within their groups. These completed handouts
were often assignment submissions. These handouts were designed to compliment the skillbuilding workshop that they aligned with, and they were created both to help students practice
these skills, and to help me assess students’ mastery of them.
It is essential to note that much of the materials that students use to educate themselves in this
class will not be assigned by me, as students (in groups) choose different human rights issues to
focus on. They quickly learn that to successfully execute their Changemaker Initiative, they need
to cultivate deep expertise on this chosen issue, so much of the reading they do throughout the
semester are sources to help them cultivate this expertise. I use group work time during class to
help them find such sources, and I also work some small research tutorials into my skill-building
presentations, to make sure they have the tools they need to locate and assess sources.
d. Connections to broader HRHA curriculum
This is a 400 level course, and is designed to be a capstone experience to the Human
Rights and Humanitarian Affairs minor. Therefore, it is designed to build upon the material
students learn in GLST/HRHA 101: Human Rights in a Global Context, which serves as an
introduction to human rights and a gateway course to the HRHA minor. Since students also
choose the human rights challenge they want to focus on throughout the semester, it can also
build on other elective coursework that they have done within the HRHA minor.
This course is very consciously designed to assist students in their endeavors beyond
graduation. Concretely, one of the assignments is an Informational Interviews assignment to help
teach students networking skills, but it has the side-effect of helping students expand their
professional networks in fields that interview them. More broadly, the course’s focus on creating
a portfolio of materials that are designed to be deployed as part of a human rights changemaker
initiative gives students the opportunity to create work that shows their preparedness to do
professional advocacy and political work, as the elements of the portfolio are products that are
heavily used in advocacy organizations. Finally, this course can help prepare students for our
internship course HRHA 495: Experiential Learning in Human Rights. In many of the
internships students complete in this course, they create products like those they learned to create
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in this class. (Indeed, I developed this course in consultation with the community partners that
we collaborate with on our Human Rights Changemaker Internship Program.) Therefore, this
course is excellent preparation for enrollment in HRHA 495 or the completion of a Human
Rights Changemaker Internship.
IV.

Analysis of Student Learning
a. Analytical approach

To assess student learning in this course, I used two approaches. First, I created a survey that
students completed by the end of the first week of the course, and again by the end of finals
week. Comparison of these pre-course and post-course survey will yield insight as to which
aspects of the course were most impactful for the cohort of students who took the course during
Spring 2022, which was the first semester that I offered the redesigned version of this course.
This analysis will be presented in the next section, titled “b. Surveys.” Although this approach
will give me strong insight about which course objectives were met most effectively, it does not
allow me to compare the redesigned version of the course with the previously offered version of
the course in order to assess the impact of the redesign. Therefore, to hone in on this, I will
analyze a second set of data. I will do a close reading of the Personal Narratives for Change
assignments submitted by students in the Spring 2021 version of the course, before the redesign,
and by students in the Spring 2022 version of the course, after the redesign. In this reading, I will
assess how well each group of students achieved the course objectives embedded in the
assignment. This analysis is presented in section “c. Close reading of personal narrative for
change assignments.”
b. Surveys
To assess student learning outcomes in the Spring 2022 semester, I created a survey that
was delivered at two points in the semester, so that I can compare results from the beginning of
the semester, before the students had begun any coursework, and the end of the semester, after
the students had completed the course. Completion of each version of each survey was worth 0.5
point in the course. The survey was completely anonymous, so to show that they had completed
the survey, students were required to upload a screenshot of the final Qualtrics page thanking
them for completing the survey. Every question could be skipped, or allowed students to choose
a “prefer not to answer” option, so students who did not want to participate in the survey could
simply skip all questions, submit the screenshot, and still receive credit. This option was made
clear to the students. All 11 students enrolled in the course completed the pre-course survey, and
9 students completed the post-course survey. The two students who did not complete the postcourse survey had serious issues remaining engaged in the course, and this was one of many
assignments they did not complete.
The survey was divided into six thematic blocks: Biographical questions, Well-being
questions, Human Rights Concept Knowledge questions, Human Rights Perceptions questions,
Human Rights Self-efficacy questions, and Skill Self-efficacy questions. All questions were
multiple choice, except one final question that gave students the optional opportunity to elaborate
on any of their answers. The first two thematic blocks were designed to help me better
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understand and teach to the students and investigate the extent to which pre-existing differences
between the students affected their achievement of the student learning outcomes. The final four
thematic blocks were designed to assess students’ achievement of the student learning outcomes.
A copy of the full survey, along with descriptive statistic results on each item, is available in
section b of the Appendix, titled “Survey questions and full results.”
Since the survey is extensive, in this section I will only analyze survey items for which I
found potentially significant differences in results between the pre and post surveys. By
potentially significant differences, I do not mean results that are statistically significant, as I have
only calculated descriptive statistics on the survey results due to the low sample size. Rather, I
mean differences that might indicate an area in which students underwent significant changes
over the course of the semester. In the analysis, I will speculate on why these changes may have
happened. I hope to continue to offer this survey at the beginning and end of every iteration of
this course, and the preliminary analysis offered here will helpfully point the way for more
robust analysis once I am able to collect more data.
Within the Well-being block of questions, three questions showed potentially meaningful
differences across the pre-survey and post-survey results. The first was “I have the power to live
the kind of life I want to live,” which students answered in a 7-point Likert scale, ranging from 0
(strongly disagree) to 6 (strongly agree). In the pre-survey, the mean response was 4.36 (n=11, 16), while in the post-survey, the mean response was 5.44 (n=9, 5-6). This shows a potentially
significant increase in students’ sense of agency over their own lives, which relates to the
broadest course goal of cultivating their sense of agency as a human rights changemaker. Also
within the Well-being block of questions, students reported seemingly significant increases in
burnout and decreases in emotional well-being from the pre-survey to the post-survey.
Unfortunately, this seems to reflect a typical trajectory throughout the semester; indeed, what
seems most remarkable about these descriptive statistics is the high level of mean burnout (6.36,
on a scale of 1 to 10) that students reported at the beginning of the semester.
The most significant changes seemed to show in the Human Rights Concept Knowledge
block of questions. There were significant improvements in students’ perceived knowledge
across all four items in this question block across the pre-semester and post semester. The table
below briefly summarizes these improvements.
Table 2. Human Rights Concept Knowledge significant results
Questions, with all responses in 7-point Likert scale,
Pre-Survey
ranging from 0 (strongly disagree) to 6 (strongly agree)
Descriptive
Statistics
I know what human rights are in the abstract.
4.91 (n=11, 4-6)
If someone asked me to explain what human rights are, I
could do so clearly and easily.
I can clearly articulate which human rights I believe I
possess

3.91 (n=11, 2-6)

I can explain how my rights are legally protected.

4.27 (n=11, 2-5)

4 (n=11, 1-5)

Post-Survey
Descriptive
Statistics
5.56 (n=9, 56)
5.11 (n=9, 56)
5.22 (n=9, 56)
5 (n=9, 4-6)
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The most remarkable thing about these results is that, due to the teaching approach I described in
Section III, I never explicitly taught on these topics in lecture format, and never assigned
readings expressly designed to cover these concepts. Instead, I interwove these concepts
throughout our course case studies and skill-building workshop. One of the reservations I had
about this new course design was that this flipped classroom approach would affect students’
wherewithal to learn the nuts and bolts of human rights theory; if anything, these results show
that this approach may have contributed to students’ mastery of these concepts.
The results of the Human Rights Perceptions block of questions are quite interesting.
Overall, they show that students’ estimations of the extent to which their society protects human
rights slightly fell over the course of the semester, but, at the same time, they became slightly
more optimistic about the commitment of their community members to human rights. Although
the changes are more slight than in other question blocks, the results are substantively
interesting. The relevant results are shown in the table below.
Table 3. Human Rights Perceptions significant results
Questions, with all responses in 7-point Likert scale,
ranging from 0 (strongly disagree) to 6 (strongly agree)
I believe that I live in a society that respects, protects,
and fulfills my human rights.
I believe that the people around me care about whether
my human rights are respected, protected, and fulfilled.
I believe that the people around me would take action,
even at some cost to themselves, to make sure that my
human rights are respected, protected, and fulfilled.

Pre-Survey
Descriptive
Statistics
2.91 (n=11, 1-6)

Post-Survey
Descriptive
Statistics
2.56 (n=11, 0-6)

3.45 (n=11, 1-5) 4 (n=9, 2-6)
2.91 (n=11, 0-5) 3.56 (n=9, 1-6)

The increased pessimism about societal human rights conditions might have resulted from the
education that the students got over the semester, especially from each other about the human
rights challenges that they chose to focus on. Further, in the only free-form comment left on the
surveys, a student wrote on the post-survey that the leaked draft decision on Roe v. Wade had
decreased his faith in societal commitment to human rights.
However, the increased optimism students indicated about their community members’
commitment to human rights was remarkable, and shows that one of the key course objectives
was met. Course objective 6a was “You expand and deepen your collaboration and interpersonal
communication skills in order to build and nurture a supportive, productive, and inspiring team
of human rights changemakers.” The results on these two survey items might indicate that the
vibrant class community that students formed heartened them about the extent to which people
around them care about human rights, and are willing to sacrifice for them.
Survey results also indicated potentially significant changes between the pre and post
course surveys in the Human Rights Self-Efficacy block of questions. Importantly, of all the
questions in the block, the only questions that showed significant changes between pre and post
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surveys were the questions that concerned what students would do if immediately confronted
with a human rights violation, as opposed to their efficacy in making broader societal change.
Table 4. Human Rights Self Efficacy significant results
Questions, with all responses in 7-point Likert scale,
ranging from 0 (strongly disagree) to 6 (strongly agree)
If I experienced a human rights violation, I would know
what to do to support myself.
If someone I loved experienced a human rights violation,
I would know what to do to support them.

Pre-Survey
Descriptive
Statistics
3.91 (n=11, 2-6)

Post-Survey
Descriptive
Statistics
4.56 (n=9, 3-6)

3.45 (n=11, 0-6) 5 (n=9, 4-6)

I suspect a significant reason for this trend has to do with the topics chosen by two student
groups. One student group focused on barriers to reporting sexual assault on college campus, and
another group focused on issues with equal access to education for disabled students at UNL.
Therefore, students spent extensive time in class learning about and discussing UNL’s current
policies on these two issues, and they gained remarkable expertise on the various campus and
community offices and personnel that work on these issues. This likely significantly improved
their wherewithal to respond to human rights violations they might encounter as college students.
More broadly, students spent a lot of time in this course bearing witness to stories of human
rights violations. These stories included the stories of the changemakers we focused on, but also
included their classmates’ stories. I am fairly convinced that this time spent bearing witness and
sitting with sadness and discomfort contributed to students’ increased sense of agency in
supporting loved ones through human rights violations.
Regarding Skill Self-efficacy questions, there were some small gains on a few items,
summarized in the table below.
Table 5. Skill Self-efficacy significant results
Questions, with all responses in 7-point Likert scale,
ranging from 0 (strongly disagree) to 6 (strongly agree)
I am good at finding out things I want to know.
I am good at speaking in front of groups of people.
I am confident that I have what it takes to pursue a
satisfying career.

Pre-Survey
Descriptive
Statistics
5 (n=11, 4-6)
3.64 (n=11, 1-6)
3.64 (n=11, 1-6)

Post-Survey
Descriptive
Statistics
5.56 (n=9, 5-6)
4.11 (n=9, 1-6)
4.78 (n=9, 0-6)

Students came into this course, for the most part, remarkably confident in the skills assessed in
this survey, which is likely indicative of the fact that this course is a senior seminar and they are
all upperclassmen. Similarly, the large gains in the question about career pursuit might have had
to do with the fact that several of the graduating seniors securing post-graduation opportunities
during the semester, thus increasing their optimism about their careers.
c. Close reading of Personal Narratives for Change assignments
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One of the most important human rights changemaking tools is the personal story of the
human rights changemaker. To teach students to think intentionally and strategically about their
personal stories, I have a Personal Narrative for Change assignment. In this assignment, students
write a personal narrative of how they came to human rights changemaking that is crafted to
bring supporters to their cause. Although the narrative is written, it’s also designed to be easily
converted to a spoken narrative. The Personal Narrative for Change assignment is also a key tool
that I use to practice and assess the second course objective: “You recognize that you are a
human rights changemaker, and you increase your agency and confidence in promoting human
rights.”
The Personal Narrative for Change contains four key parts: the challenge, the choice, the
outcome, and the ask. The challenge, or the first part of the narrative, concerns the narrator being
confronted with a deeply difficult challenge, which poses them with a dilemma on how best to
respond. The choice, the second part of the narrative, follows the challenge, and usually concerns
the narrator’s conscious choice to become a human rights changemaker as a result of the
challenge. The third part of the narrative is the outcome, in which the narrator tells about the
ramifications of their choice, which is usually the journey of human rights changemaking that
followed from their choice. Throughout the choice and the outcome parts of the narrative, the
narrator should clearly convey their agency and credibility as a human rights changemaker; they
should inspire confidence that they have the skills and passion to make the change they seek. The
narrative closes with a clear ask for the listener to become involved in the narrator’s cause. The
clarity and firmness of the ask is a crucial indicator of the narrator’s confidence as a human
rights changemaker.
The first time I taught this course, in Spring 2021, I had students work individually on
their own changemaking campaigns, and I had them submit a draft of their Personal Narrative for
Change as their first time telling their stories to their classmates. Upon revising this course as
part of the FIRST program, in Spring 2022, I made two key alterations to the assignment. First,
in the beginning of the semester, I had students write a Personal Narrative, which was a broad
assignment asking them to tell the story of how they came to care about human rights. Therefore,
they wrote the Personal Narrative for Change having already had an opportunity to share their
stories. Second, students created changemaking campaigns in groups, and their groups served as
peer editors even for their individual assignments, such as the Personal Narrative for Change.
Therefore, students got the opportunity for peer feedback before submitting their draft to me.
The rubric for the assignment, across each semester, included clear criteria for the choice,
outcome and ask requirements. These criteria are written in the table below. The choice and
outcome components allow students to show their agency as human rights changemakers, and
the ask requirement allows students to show their confidence.
Table 6. Relevant Personal Narrative for Change rubric items
Rubric Item Description
Choice
The challenge posed in the beginning of the narrative clearly leads to a choice.
The choice is posed in a clear way that invites the reader to feel what you felt
in that moment.
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Outcome

Ask

You clearly, vividly describe the outcome of the choice you made, which
inspires the reader's empathy for you, respect for you, and trust in your
capacity as a changemaker.
The challenge, choice, and outcome clearly lead into a concrete ask that links
to your changemaker initiative's goals. You do not belabor the point of your
ask, but the narrative clearly ends with you making a gentle demand of the
reader/listener.

To be able to compare improvement across teaching approaches from Spring 2021 (preFIRST) to Spring 2022 (during FIRST), I re-read student’s essays, my comments on them, and
the scores they received on each of these criteria to assess if students had improved in showing
their agency and confidence as human rights changemakers. The results of this assessment are
summarized in the following table.
Table 7. Analysis of learning objectives in Personal Narratives for Change, Spring 2021 and
2022
Learning
Rubric
Operationalization
Spring
Spring
Objective
Criteria
2021 Mean 2022 Mean
(n=9)
(n=9)
Agency as a
Choice
Was the choice clear?
0.72
0.72
human rights
(0=no choice, 0.5= unclear
changemaker
choice, 1= clear choice)
Agency as a
Outcome
Did the description of the
0.36
1.22
human rights
outcome show the student’s
(Mean count
changemaker
credibility as a changemaker?
per student)
(count of mentions of
successes/experiences that inspire
credibility)
Confidence as
a human rights
changemaker

Ask

Is there a clear ask?
(0=no ask, 0.5= unclear ask, 1=
clear ask)

0.28

0.67

These results show marked improvement on two out of the three rubric criteria, and on both
dimensions of the learning outcome, “You recognize that you are a human rights changemaker,
and you increase your agency and confidence in promoting human rights.” Although there was
no change on the clarity of the choice in the narratives submitted by both groups of students,
there was significant improvement on the way they showed their credibility as human rights
changemakers during the outcome section, and on the clarity of their ask. This shows that the
flipped classroom approach, which gave them more time and space to workshop this assignment
off of their previous narrative, and in consultation with their group members, was effective in
enhancing their accomplishment of student learning objectives in this assignment.
Although it is typically expected to include samples of student work in this portfolio, I
am not including samples of these assignments, as almost all of the narratives are quite personal.
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V.

Reflection on the course

Since this course relies so much on meeting students where they are, the caliber of work
that students create in this course is much more a function of their effort and dedication than it is
a function of course design or execution. However, the changes I made to the course due to my
FIRST experience have contributed to truly incredibly outcomes for students. Most important
was the decision to transform the final portfolio assignment, and all its components, from an
individual assignment to a group assignment. I originally chose to do this for two reasons: first, it
is more reflective of how human rights work actually gets done and second, it would keep my
grading load reasonable as course enrollment increased. It had a crucial ancillary benefit, as
students formed lasting relationships, including plans to continue their changemaking initiatives.
One group of students is exploring the possibility of forming a non-profit around their
changemaking initiative, and I plan to stay in contact with them to tell them about prospective
funding opportunities for that non-profit.
The highest point of that semester was that group’s passage of legislation at the Nebraska
Unicameral that would protect students at Nebraska’s universities who report sexual assault from
being penalized for underage drinking. When the semester began, the students referred to the bill
as LB519, its designator assigned by the Unicameral, but by the end of the semester, they had
branded it the Grace Statute, and designed a campaign to help students at every Big 10 school
introduce and advocate for the same legislation in their state houses. A crucial part of this
success was the fact that the students had been working on this initiative for months or even
years before they enrolled in my class, so the role of this course was not so much to help them
get the bill passed in Nebraska, but to help them expand their imagination of what is possible for
this legislation, and create a toolkit to help them expand it beyond Nebraska.
One aspect of the course that still needs significant improvement is the process of
creating groups. The Spring 2022 section had an enrollment of 11 students, which resulted in two
groups of 4 students, and one group of 3 students. I am fairly certain that one foursome came into
the course planning to work together from the beginning of the semester; they were all friends,
and had been engaged in activism and community involvement together before the semester
began. Another foursome arose among students who were quite similar in background, prior
education, and commitment to human rights work. The final group was basically comprised of
three students who could not find a group elsewhere, and two of those students were significantly
disengaged in the course, leading to suboptimal outcomes for this group. To my mind, this
unevenness shows that I need to do significant work to figure out a better way to assign groups,
and to also think about troubleshooting group arrangements in the very likely event that I
continue to have students who are utterly checked out of the course.
One final reflection is that this course, optimally, would be team taught. Before beginning
FIRST, I thought a course like this would optimally be taught by a human rights practitioner,
rather than an academic. However, the survey results showed that students learned a great deal of
important human rights history, concepts, and theory even through the extremely collaborative,
flipped classroom approach. This convinced me that there is a real role for an instructor with an
academic background in human rights—like me—in teaching a course like this, as there are
important conceptual dynamics that emerge from doing the kind of applied work that we did in
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this course that only someone highly educated in human rights could parse out. Still, in an ideal
world, the course would be designed and guided by a professor like me, but a significant
instructional role would be played by practitioners who have ongoing experience creating and
deploying the advocacy tools students use in this class.
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VI.

Appendices
a. Syllabus

HRHA 440: Human Rights, Conflict, and Community Changemaking
Spring 2022
Tuesdays and Thursdays, 2:00-3:15 pm
Louise Pound Hall 104
Dr. Julia Reilly
jreilly3@unl.edu
Office Hours: By appointment via Calendly: https://calendly.com/jreilly3/
COURSE DESCRIPTION
This course is meant to challenge you to understand the roots of today’s most difficult human
rights issues, give you the critical thinking skills to conceptualize solutions, and to equip you
with concrete professional skills to begin to implement these solutions. In other words, we will
cultivate the awareness necessary to identify the change that needs to happen in the word and the
empowerment necessary to be that change.
We will focus equally on human rights challenges and changemakers. We will learn from the
successes and failures of path-breaking human rights changemakers who addressed global
challenges to physical integrity rights, civil and political rights, and economic and social
rights. In each of these modules, we’ll also focus on cultivating a professionally-relevant skill
that will make you a more empowered human rights changemaker. You’ll emerge from the
course with a portfolio to showcase the skills you’ve cultivated: hard, professionally-relevant
proof of the human rights change that you’re equipped to make in Nebraska and beyond.
COURSE OBJECTIVES
By the end of the semester, I have six broad hopes for you.
7. You recognize that you are a human rights changemaker, and you increase your agency
and confidence in promoting human rights.
8. You gain a comprehensive understanding of some of today’s human rights challenges,
and hone the research and analytical tools you need to understand any human rights
challenge you encounter.
9. You increase your understanding of your place in the evolving context of global and
glocal human rights challenges, evaluate how your unique place in context situates you to
contribute to human rights progress, and cultivate the self-reflexive and analytical tools
you need to constantly update this understanding and evaluation as you move beyond this
semester.
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10. You understand the history of human rights changemakers who have come before you,
especially those who have worked on human rights issues you care about most, and
contextualize yourself within that history.
11. You build the core skillset you need to be a human rights changemaker. Specifically,
a. You identify which constituencies and actors are key to making the change you
seek, understand their interests, and evaluate how you can strategically leverage
their interests to persuade them to support your cause.
b. You identify which constituencies and actors are likely to oppose you, understand
their interests and arguments, and evaluate how you can minimize the damage
they can do to your campaign.
c. You understand a variety of techniques for persuading and inspiring people,
strategically evaluate which techniques are most effective depending on context
and target audience, and successfully apply these techniques in a variety of
venues.
d. You deliver oral presentations that educate people on your cause and galvanize
them to support you.
e. You prepare effective, professional briefings on your cause.
f. You effectively communicate as an emerging professional in both oral and
written conversation.
12. You expand and deepen your collaboration and interpersonal communication skills in
order to:
a. Build and nurture a supportive, productive, and inspiring team of human rights
changemakers.
b. Expand your network.
COURSE ASSIGNMENTS
Daily Engagement and Participation: The quality of everything we do in this course hinges on
the quality of the community we create. The goal of this course is to further train you to be a
human rights changemaker who can effectively operate in community with other human rights
changemakers. Therefore, for you to succeed in this course, and for your classmates to succeed
in this course, your consistent, enthusiastic, supportive, empathetic, and intentional engagement
and participation is crucial. At the end of every day, I will grade you on the quality of your
engagement during all our course meetings. I have calibrated this requirement on Canvas to give
you grace for three free days of missed class. Beyond those days, if you cannot come to in person
class, you will be expected to engage virtually or complete a make-up assignment by the
deadline, as directed on the Module Guides on Canvas. If you miss class without engaging
virtually or completing the make-up assignment (depending on the day of class), you will receive
a 0 for participation that day. In total, your daily engagement and participation will be worth
15% of your grade in the course.
Individual Changemaker Skill Development Assignments: In this course, you’ll do many
assignments dedicated to developing your own individual development as a human rights
changemaker. In total, these assignments will be worth 39% of your grade in the course.
• The Course Pre Survey is due on Wednesday, January 19 at 11:59 pm, and is worth
0.5% of your grade in the course. It is a very quick survey that is meant to set an initial
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benchmark of how you started the course, so that you (and I) can see your progress as a
human rights changemaker throughout the semester.
The LinkedIn Profile assignment is due on Thursday, January 20 at 11:59 pm. You’ll
use this assignment to get to know your classmates, and to set yourself up for
professional connections once you leave this course. It is worth 3% of your grade in this
course.
The Personal Narrative assignment is due on Sunday, January 23 at 11:59 pm, and is
worth 5% of your grade in the course. It is meant to help you introduce yourself to our
course community, and get to know other members of the course community. It’s also
meant to start you down the road towards learning to use your own story as a powerful
tool for making human rights change.
You will do an individual, informal presentation called the Five Minute Pitch. This will
take place in class on Thursday, January 27, and will be worth 4% of your grade in the
course.
You will have two assignments dedicating to teaching you how to do—and then having
you go out and do—informational interviews, which are a powerful networking and
professional development tool. The Informational Interviews Part 1 assignment will be
due on Friday, March 11 at 11:59 pm, and will be worth 3% of your course grade. The
Informational Interviews Part 2 assignment will be due on Wednesday, April 27 at
11:59 pm and will be worth 5% of your grade.
Much of your work this semester will be spent on the Changemaker Initiative, which is a
project that you’ll do in a group. However, to promote personal accountability and
personal reflection during that project, you’ll complete Changemaker Initiative Self
and Peer Evaluations due on Friday, May 6 at 11:59 pm. These evaluations will be
worth 5% of your grade in the course.
To help you reflect on what you learned this semester, and situate yourself to continue
along the path of human rights changemaking, you’ll complete the Reflection for
Continuing Changemaking, which will be due on Thursday, May 12 at 11:59 pm, and
will be worth 5% of your grade in the course.
The Course Post-Survey will be due on Friday, May 13 at 11:59 pm, and will be worth
0.5% of your grade. (If you are graduating this May, congratulations! and this
assignment is due for you on Thursday, May 12 at 11:59 pm.) This survey will be exactly
the same as the Course Pre-Survey, will be very quick to complete, and will provide a
snapshot of your progress across the semester.
You will also complete a Changemaker Profile Presentation, where you will deliver a
presentation profiling one of the ten changemakers that we’ll focus on this semester.
Your due date for the assignment will depend on which Changemaker you choose to
profile. This assignment will be worth 7% of your grade in the course.

Changemaker Initiative Portfolio: As the Course Description section and Course Objectives
section should make clear, much of your work this semester will revolve around creating an
initiative, with a small group of your classmates, to create human rights change on a glocal issue
that affects people’s lives here in Nebraska. The ultimate assignment here will be the
Changemaker Initiative Final Portfolio, but you’ll have lots of scaffolding assignments that
you’ll hand in along the way to set you up for this final assignments. In these scaffolding
assignments, you’ll hand in a draft of every component of the portfolio to get feedback from me
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before submitting the final version in your portfolio. Almost all these assignments will be
completed and submitted with your group members, although there will be parts that will be
graded individually. In total, these assignments will be worth 46% of your grade in the course.
• You’ll submit a Changemaker Initiative Proposal by Friday, February 4 at 11:59 pm.
In this proposal, you’ll identify who you’ll work with on the changemaker initiative, why
you’ll make a good team, and what human rights challenge you’ll focus your
Changemaker Initiative on. This assignment will be worth 3% of your grade in the
course.
• To help you learn how to talk about your issue to sway people to your side, you’ll deliver
a Changemaker Initiative Problem Presentation to your classmates in class on
Tuesday, February 15. You and your group will need to upload your slide deck by 1:30
pm on Tuesday, February 15. This presentation will be worth 5% of your grade. This
assignment will be completed and graded as a group, but you’ll be assigned individual
grades based on your oral presentation style.
• We’ll expand on the work you did in your Personal Narrative assignment to create a
Personal Narrative for Change Draft, where you will learn to hone your personal
narrative and deploy it to ask for support in your Changemaker Initiative. The final
Personal Narrative for Change will appear in your Changemaker Initiative Final
Portfolio; this draft submission will give you an opportunity to get feedback your work,
and keep you on track towards completing the final portfolio on time. The Personal
Narrative for Change Draft will be due on Monday, February 28 at 11:59 pm and will be
worth 5% of your grade in the course. This assignment is the only assignment in the
Changemaker Initiative Portfolio that will be a fully individual submission, although
you’ll complete it with the input of your group members.
• The success of movements for change hinge on the feasibility of their goals, and the
extent to which their specific goals respond to the context of the movement. Therefore,
you will do an Changemaker Initiative Goal Setting Activity due by Wednesday,
February 23 at 11:59 pm. This activity will be worth 2% of your grade.
• Much of your Changemaker Initiative will revolve around identifying, understanding, and
communicating to key stakeholders. The first step in this will be completing an
Identifying Stakeholders Outline that will be due on Wednesday, March 23 at 11:59
pm. This outline will help you write the key stakeholders section in your final portfolio,
and will be worth 3% of your course grade.
• The one page policy issue brief is a ubiquitous and powerful tool of changemaking. On
Friday, March 25 at 11:59 pm, you’ll submit a One Page Issue Brief Draft which will be
worth 3% of your grade in the course. This assignment will help prepare you to submit
the one page issue brief that is required in your final portfolio.
• Another key part of changemaking is identifying opponents and thinking through ways to
minimize the damage their opposition can do. Therefore, you’ll submit an Identifying
Opponents Outline due on Wednesday, April 6 at 11:59 pm. This outline will help you
write the key opponents section in your final portfolio, and will be worth 3% of your
course grade.
• Getting your key stakeholders to support you requires strong, strategic communication.
The Communication Action Plan Draft due on Wednesday, April 20 at 11:59 pm will
help you think through how to do this, and will prepare you to submit the communication
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action plan section in your final portfolio. This draft will be worth 3% of your course
grade.
To correspond with your issue brief, you’ll create an attractive, accessible document
articulating and explaining the initiative goals that you identified in the Changemaker
Initiative Goal Setting Activity. The Goals One Pager Draft is due on Friday, April 29
at 11:59 pm, and is worth 3% of your grade. This assignment will help prepare you to
submit the goals one pager that is required for your final portfolio.
Based on your communication action plan, you’ll be required to create a few
communication tools that supporters of your initiative can use to engage key
stakeholders. A draft of these documents, called the Communication Tools Draft, is due
on Wednesday, May 4 at 11:59 pm. This assignment is a chance for you to use your
creativity, and to prepare you to submit the communication tools section that is required
for your final portfolio. It is worth 3% of your course grade.
To present your progress to the course community, and to hopefully recruit them as
members of your movement, you’ll complete a Final Briefing on your Changemaker
Initiative. The Final Briefing will take place during class on Thursday, May 5, and the
slide deck for this briefing needs to be submitted on Canvas by 2 pm on Thursday, May
5. It is worth 5% of your course grade. This assignment will be completed and graded as
a group, but you’ll be assigned individual grades based on your oral presentation style.
Your Changemaker Initiative Final Portfolio is due on Wednesday, May 11 at 11:59
pm. It will be a visually appealing, well-organized compendium of all the changemaker
initiative assignments that you’ve submitted previously. It will be worth 8% of your
course grade.

REQUIRED READINGS
You are required to have consistent access to the following texts throughout the semester. All the
other course texts will be available, for free, on Canvas. If you must prioritize purchasing one
text, purchase Becker.
Becker, Jo. Campaigning for justice: human rights advocacy in practice. Stanford University
Press, 2012. ISBN: 978-0804774512
Neier, Aryeh. The International Human Rights Movement: A History. Princeton University
Press. 2020. ISBN: 9780691200989
COURSE CALENDAR
Module 1: Situating ourselves as human rights changemakers
January 18-January 25
READ
SUBMIT
• 1/18: Course syllabus
• Course Pre-Survey on Wednesday, January
19 at 11:59 pm.
• 1/18: Course Canvas page
• LinkedIn Profile by Thursday, January 20 at
• 1/25: Neier, Chapter 3
11:59 pm
• 1/25: Your classmates’ personal
narratives
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•

Personal Narrative by Sunday, January 23 at
11:59 pm.

Tuesday, January 18
• Introducing the course
Thursday, January 20
• Introducing ourselves
o Using LinkedIn
o Writing our Personal Narratives
Tuesday, January 25
• Foundations of the Changemaker Initiative
o Getting to know one another through a structured discussion of the Personal
Narratives
o Getting ready for Pitch Day
Module 2: Creating Changemaker Initiatives
January 26-February 15
READ
SUBMIT
• 2/3: Watch both videos at the How do
• Changemaker Initiative Proposal by
I talk about my cause? from Informing
Friday, February 4 at 11:59 pm
Activists
• Changemaker Initiative Problem
• 2/8: The Art and Science of Framing
Presentation Slide Deck by Tuesday,
an Issue, GLAAD; Becker, Chapter
February 15 at 1:30 pm.
10; “The Spark” by Kyle Knight
Thursday, January 27
• Five Minute Pitch Day!
Tuesday, February 1
• Creating our Changemaker Initiatives
o Forming our groups
o Working on the Changemaker Initiative Proposal
Thursday, February 3
• Workshop: How to get people to care (framing)
Tuesday, February 8
• Sunil Pant Presentation
• Finish framing workshop
• Group work day on Changemaker Initiative Problem Presentations
Thursday, February 10
• Group work day on Changemaker Initiative Problem Presentations
Tuesday, February 15
• Changemaker Initiative Problem Presentations!
Module 3: Starting to Strategize Changemaker Initiatives
February 15-March 4
READ
• 2/17: WATCH: How does movement participation
affect people’s lives?; When do movements shape

SUBMIT
• Changemaker Initiative
Goal Setting Activity
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public opinion?; How/when do movements affect
due by Wednesday,
culture?; How/when do movements make a political
February 23 at 11:59
difference?
pm.
• 2/24: Amanda Nguyen readings: WATCH: Amanda
• Personal Narrative for
Nguyen | How Rise Is Supporting Survivors | Talks at
Change Draft due by
Google; EXPLORE: https://www.risenow.us/
Monday, February 28
at 11:59 pm.
• 3/3: Fannie Lou Hamer readings: WATCH: Fannie
Lou Hamer’s Powerful Testimony; LISTEN: Fannie
Lou Hamer’s Full Testimony; READ: Fannie Lou
Hamer; READ: Fannie Lou Hamer’s Dauntless Fight
for Black Americans’ Right to Vote by Keisha N.
Blain
Thursday, February 17
• Changemaker Initiative Goal Setting Activity
Tuesday, February 22
• Changemaker Initiative Goal Setting Activity
• If you finish early, begin work on the One Page Issue Brief, or work on your
Informational Interviews assignment.
Thursday, February 24
• Amanda Nyugen Presentation
• Workshop: Narratives for Change
Tuesday, March 1
• Finish narratives for change workshop as needed
• Preview workshop on identifying stakeholders
Thursday, March 3
• Fannie Lou Hamer Presentation
• Workshopping your Personal Narrative for Change
• Informational Interviews Workshop
Module 4: Finding your Friends
March 7-March 25
READ
• 3/10: Emma Bonino Readings: READ
Neier, Chapter 11; EXPLORE
https://www.coalitionfortheicc.org/
(be sure to read the “Our Story” page
in full); READ
http://www.npwj.org/content/EmmaBonino.html
• 3/29 Javier Stuaring Reading: READ:
Becker, Chapter 11; WATCH: Javier
Stauring, Child Rights Hero USA;
EXPLORE:
https://healingdialogueandaction.org/
Tuesday, March 8

SUBMIT
• Informational Interviews Part 1 due on
Friday, March 11 at 11:59 pm
• Identifying Stakeholders Outline due
on Friday, March 25 at 11:59 pm.
• One Page Issue Brief Draft due on
Wednesday, March 30 at 11:59 pm.
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• Workshop on identifying stakeholders
• Begin viewing The Uncondemned
Thursday, March 10
• Emma Bonino Presentation
• Continue viewing The Uncondemned
• Group work day on identifying stakeholders
Tuesday, March 22
• Analysis of The Uncondemned
• Group work day on identifying stakeholders
Thursday, March 24
• Group work day on identifying stakeholders
Tuesday, March 29
• Javier Stauring Changemaker Presentation
• Revisiting your issue brief and goals in light of your stakeholders
• Tutorial: writing an issue brief
• Group work time to write your issue brief
Module 5: Knowing Your Opponents
March 29-April 6
READ
• 3/31 Ishmael Beah Reading: READ: Becker, Chapter 1;
READ: Press Conference by Coalition to Stop the Use of
Child Soldiers; WATCH: The Moth Presents: Ishmael Beah

SUBMIT
• Identifying
Opponents
Outline due on
Wednesday,
April 6 at
11:59 pm.

Thursday, March 31
• Ishmael Beah Changemaker Presentation
• Workshop on identifying opponents
• Group work day on identifying opponents
Tuesday, April 5
• Group work day on identifying opponents
Module 6: Communicating with Stakeholders
April 8-April 20
READ
SUBMIT
• 4/7: Lhadon Tethong Reading: READ: Becker, Chapter 9;
• Communication
WATCH: Lhadon Tethong, Director of Tibet Action Institute
Action Plan
| 2019 Democracy Award; READ: Has the world lost sight of
Draft due on
Tiber?
Wednesday,
April 20 at
• 4/12: Sri Lanka’s mothers of the disappeared reading:
11:59 pm.
READ: Becker, Chapter 8; READ: Heeding Victims’
Voices: The Struggle of Tamil Families of the Disappeared
in Sri Lanka; READ: Tamil Mothers Appeal to Sinhalese to
Help Tracing the Disappeared; WATCH: Tamil mothers in
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search of disappeared on the streets for one year (This video
isn’t in English at all—this doesn’t matter. Watch it for the
visual elements.)
Thursday, April 7
• Lhadon Tethong Presentation
• Workshop on creating your communication action plan
Tuesday, April 12
• Sri Lanka’s mothers of the disappeared presentation
• Workshop on symbology and strategizing your visuals
Thursday, April 14
• Group work day on Communication Action Plan
Tuesday, April 19
• Group work day on Communication Action Plan
Module 7: Preventing Changemaker Burnout
April 21-April 27
READ
SUBMIT
• 4/21: WATCH: Emily Nagoski and Amelia Nagoski: The
• Goals One
Cure for Burnout; READ: 9 Mental Health Activists You
Pager Draft due
Should Know; READ: Well-being, Risk, and Human Rights
on Friday, April
Practice; Jasilyn Charger Readings: READ: The Youth
22 at 11:59 pm
Group that Launched a Movement at Standing Rock by Saul
• Informational
Elbein; EXPLORE: https://www.omym.org/;
Interviews Part
• 4/26: Dr. Indira Govender Readings: LISTEN: A Racial
2 due
Reckoning at Doctors Without Borders; EXPLORE:
Wednesday,
https://decolonisemsf.onuniverse.com/; READ: The White
April 27 at
Savior Industrial Complex by Teju Cole
11:59 pm
Thursday, April 21
• Self Care Changemaker Presentation
• Workshop on self care
• Group work day on Goals One Pager Draft
Tuesday, April 26
• Dr. Indira Govender Presentation
• Group work day on Goals One Pager Draft and remaining parts of Changemaker
Initiative Portfolio
Module 8: Finalizing Your Changemaker Initiative Portfolio
April 28-May 6
READ
SUBMIT
• Nothing!
• Communication Tools Draft due on Wednesday, May 4 at 11:59
pm.
• Final Briefing Slide Deck due on Thursday, May 5 at 2 pm.
• Changemaker Initiative Self and Peer Evaluations due on Friday,
May 6 at 11:59 pm.
Thursday, April 28
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• Group work day on Communication Tools Draft
Tuesday, May 3
• Group work day on Changemaker Initiative Final Portfolio
Thursday, May 5
• Final Briefings!
Finals Week
May 9-13
READ
• Nothing!

SUBMIT
• Changemaker Initiative Final Portfolio due on Wednesday, May
11 at 11:59 pm
• Reflection for Continuing Changemaking due on Thursday, May
12 at 11:59 pm.
• Course Post-Survey due on Friday, May 13 at 11:59 pm (and on
Thursday, May 12 at 11:59 pm for students graduating in May
2022)

COURSE POLICIES
Face Covering Policy
An individual in this course has a documented need for face coverings to be required in this
course. Without divulging personal or identifying information, such a documented need might be
that a member of their household is unable to be vaccinated or has a health condition that makes
vaccines less effective for them. As a result, the College of Arts and Sciences has determined
that face coverings will be required in this course. If you are unwilling to comply with this
requirement, please visit with your advisor about different sections or possible alternative
courses that you might take in lieu of this one.
Content Warning
Any course that focuses on human rights necessarily includes discussions of human rights
violations, including violence. Therefore, throughout this course, we will discuss, analyze, and at
time witness violence in texts, photographs, and video. This violence is included in the course
because it is essential to understanding human rights situations around the globe, as well as here
in Lincoln.
I do not provide generalized trigger warnings for difficult topics, language, or images—or, you
can consider the previous paragraph your generalized trigger warning. However, if you would
like a trigger warning for certain kinds of content, I highly encourage you to speak up for
yourself and let me know directly. You can send me an e-mail or schedule a time to speak with
me to let me know what kinds of content you would like to be warned about, and I will be sure to
warn you about that content privately, in advance, on an individual basis. I will not ask any
questions in this conversation except the ones I need to ask to make sure I can carry out your
requests correctly. I will absolutely will not ask you why you’ve requested a content warning.
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Classroom Climate
Because the topics in this course may be emotionally charged or challenging for class members, I
hope we can create an environment that is both intellectually productive and supportive for all. I
realize there might be days when class members may choose to be silent. Beyond verbal
participation, your active and supportive listening is also an important and valuable form of
participation. I hope that we will continuously reflect upon our class processes so that we can
build an inclusive intellectual community where all feel valued and supported in their learning.
Content Sharing Policy
I invite all of you to join me in actively creating and contributing to a positive, productive, and
respectful classroom culture. Each student contributes to an environment that shapes the learning
process. Any work and/or communication that you are privy to as a member of this course
should be treated as the intellectual property of the speaker/creator, and is not to be shared
outside the context of this course. This includes all content posted online, including my video
lectures and especially including your classmates’ discussion posts. Students may not make or
distribute screen captures, audio/video recordings of, or livestream, any class-related activity,
including lectures and presentations, without express prior written consent from me or an
approved accommodation from Services for Students with Disabilities.
If you have (or think you may have) a disability such that you need to record or tape class-related
activities, you should contact Services for Students with Disabilities. If you have an
accommodation to record class-related activities, those recordings may not be shared with any
other student, whether in this course or not, or with any other person or on any other platform.
Failure to follow this policy on recording or distributing class-related activities may subject you
to discipline under the Student Code of Conduct.
Emergencies and Tough Times
If unavoidable circumstances arise that make it challenging or impossible for you to complete all
the course requirements, I want to do everything I can to help you that is both reasonable and fair
to your classmates. However, a crucial caveat to this is that I need to know about these
circumstances as early as possible. I am willing to make adjustments to help your experience in
the course; I am NOT willing to change your grade or waive course requirements after the fact.
If some kind of acute emergency arises that makes it difficult for you to attend class or complete
an assignment, I’m very willing to accommodate these circumstances if I know as soon as
possible.
Likewise, if you are experiencing challenging personal circumstances that you fear will impact
your performance in the course, I highly encourage you to reach out to me as soon as possible so
that we can have a conversation about how to make sure you can get everything you can out of
the course, and can do your best under the circumstances. (If we talk, I promise we can be
respectful and not press you for more information than you are comfortable providing.) I am very
willing to accommodate trying times if I know about them in advance and can support you
throughout the semester. If these conversations come at the end of the semester, in explanation
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rather than anticipation of your academic performance, short of truly extraordinary
circumstances that I hope never befall you, I will not adjust your grade.
Policy on Incompletes
If you’ve experienced tough times throughout the semester, a mentor or advisor might encourage
you to request an incomplete in this course. Here is the College of Arts and Sciences’ policy on
incompletes: “A course will be given the grade Incomplete or "I" when a student is unable to
complete a course due to illness, military service, hardship, or death in the immediate family.
Incompletes will be only given if the student has already substantially completed the major
requirements of the course.” Here are a few notes on how I interpret this:
•

•

•

Throughout the course, you’ll notice that I don’t tend to ask for documentation of
extenuating circumstances. If you request an incomplete, I will expect documentation of
the circumstances that interrupted your ability to complete the course. For health-related
incompletes, this will involve documentation from a health care provider. I do not want
details of the condition or your care, but I do want external, expert validation that the
condition made it impossible to complete the course within the semester.
Since mental health is health, mental illness is therefore illness. If you have significantly
struggled with mental health this semester, and engaged with healthcare providers during
this struggle, know that this is a health challenge as valid as any other, and I’m very, very
open to considering incompletes in these circumstances.
Since the policy states that “incompletes will only be given if the student has already
substantially completed the major requirements of the course,” I will not give an
incomplete to students who have not submitted at least 50% of coursework before
requesting the incomplete.

Instructional Continuity Guidance
If in-person classes are canceled, you will be notified of the instructional continuity plan for this
class by Canvas message. When classes are cancelled, we will either (1) meet via Zoom, at the
same time that we would have met in person or (2) have a remote, asynchronous working day. In
my Canvas message to you, I’ll communicate which approach we’ll take.
Communication with Me
I encourage you to reach out to me if you have any questions, concerns, or ideas at all, at any
time. My central mission is to help you succeed, and the more I hear from you, the better I can
do that. From Monday to Friday, I am on e-mail from 9 am to 5 pm, and I will respond as soon
as I see your e-mail. This means that if you e-mail me after 5 pm, you might need to wait until
the next day to see a response. I am on e-mail sporadically during the weekends, and will
respond as soon as I see your e-mail. I have noticed that there can be a lag of several hours when
we use the Canvas inbox, so for the quickest possible response from me, I encourage you to
bypass the Canvas inbox and e-mail me directly at jreilly3@unl.edu. When e-mailing me, please
remember that you are e-mailing a colleague, and not texting a friend.
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My office hours will be entirely virtual, and by appointment. If you want to set up an
appointment to meet with me, simply use this link: https://calendly.com/jreilly3. Please only
schedule meetings at least 24 hours in advance.
Academic Honesty
Academic honesty is essential to the existence and integrity of an academic institution. The
responsibility for maintaining that integrity is shared by all members of the academic
community. The University's Student Code of Conduct addresses academic dishonesty. Students
who commit acts of academic dishonesty are subject to disciplinary action and are granted due
process and the right to appeal any decision.
Diversity and Inclusion
The University of Nebraska-Lincoln does not discriminate on the basis of race, ethnicity, color,
national origin, sex (including pregnancy), religion, age, disability, sexual orientation, gender
identity, genetic information, veteran status, marital status, and/or political affiliation.
This was the university’s language on this, and I obviously agree with it and strive to both
uphold it and go beyond it. Last summer, Chancellor Green called on the UNL community to
embark on a journey towards Anti Racism and Racial Equity. I will consider our class
community, and the way we comport ourselves within it, an essential part of this mission and
will do everything I can to ensure that as a class community, we are moving together towards
anti-racist ideals. As part of this, I want you to know that I am not only open to but deeply
grateful for any feedback you give me on how I can do better in creating an antiracist, equitable,
inclusive, and just learning community
Services for Students with Disabilities
The University strives to make all learning experiences as accessible as possible. If you
anticipate or experience barriers based on a chronic or temporary health condition, including
mental health conditions, please let me know immediately so that we can discuss options
privately. To establish reasonable accommodations, I may request that you register with Services
for Students with Disabilities (SSD). If you are eligible for services and register with their office,
make arrangements with me as soon as possible to discuss your accommodations so they can be
implemented in a timely manner. You can visit the SSD office at 117 Louise Pound Hall, or call
them at (402) 472-3787.
Writing Support
One of the course objectives is to improve your written communication. This is because,
although this is not an English class, writing skills will likely be essential in your professional
career, and good writing skills can propel that career further. Much of your graded work in this
course will be written, and in these assignments, it is very difficult for any reader to separate the
quality of your ideas from the quality of the language with which you present them. Very good
ideas can seem like very bad ideas if they are poorly written because your language is the only
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tool your reader has to get at what you mean. If you struggle with writing clearly and effectively,
there is absolutely no shame in this. Many brilliant people have been there, and I hope you’ll use
this course to improve. I will post writing resources and guides on Canvas, and I would also be
truly thrilled to help you one-on-one to workshop your language and improve your writing
skills—just e-mail me to set up an appointment.
Additionally, I encourage all of you to avail yourself of the services offered at the Writing
Center. Located in 102 Andrews Hall and satellite locations from 5-7 pm in Adele Hall, the
Writing Center is a free service for all UNL students, faculty, and staff. You can work with an
individual writing consultant on any type of writing at any stage in your writing process. For an
appointment, call (402)472-8803 or schedule online.
Academic Support Services
You can schedule free appointments for individual academic coaching with First-Year
Experience and Transition Program staff through MyPLAN. You can also take advantage of
study stops--which provide individual and group study with learning consultants in a variety of
disciplines--and free group workshops on topics such as time management, goal setting, test
preparation, and reading strategies. See success.unl.edu for schedules and more information.
Counseling and Psychological Services
UNL offers a variety of options to students to aid them in dealing with stress and adversity.
Counseling and Psychological & Services (CAPS) is a multidisciplinary team of psychologists
and counselors that works collaboratively with Nebraska students to help them explore their
feelings and thoughts and learn helpful ways to improve their mental, psychological and
emotional well-being when issues arise. CAPS can be reached by calling 402-472-7450. Big Red
Resilience & Well-Being (BRRWB) provides one-on-one well-being coaching to any student
who wants to enhance their well-being. Trained well-being coaches help students create and be
grateful for positive experiences, practice resilience and self-compassion, and find support as
they need it. BRRWB can be reached by calling 402-472-8770.
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b. Survey questions and full results
Biographical Questions
What is your age?
Mean
Median
Range
n

Pre
21
21
20-22
11

Post
21.3
21
21-22
9

Which gender identity best fits you?
Women
Men
n

Pre
8
3
11

Post
6
3
9

Check the racial and/or ethnic identities with which you identify.
All students identified as white.
Do you identify as American?
Definitely not (0)
Might or might not (1)
Probably yes (2)
Definitely yes (3)
Prefer not to say (x)

Do you identify as Nebraskan?
Definitely not (0)
Might or might not (1)
Probably yes (2)
Definitely yes (3)
Prefer not to say (x)

Pre

Post

Mean

2.91 3

Median

3

3

Range

2-3

3

n

11

8

Pre

Post

Mean

1.64 1.56

Median 1
Range 0-3
n

11

1
0-3
9
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My high school experience prepared me for college.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Neither agree nor disagree (3)
Somewhat disagree (2)
Disagree (1)
Strongly disagree (0)
Prefer not to say (x)
My college experience up to this point has been _____________.
Terrible (0)
Poor (1)
Average (2)
Good (3)
Excellent (4)
Prefer not to say (x)

Mean

Pre Post
5
4.44

Median 6
Range 2-6

6
1-6

n

11

Mean

Pre Post
3
3.11

Median 3
Range 2-4
n

11

9

3
1-4
9

I have the material things I need-- money, food, housing security, and physical necessities-- to
live up to my fullest potential as a student.
Strongly agree (6)
Pre Post
Agree (5)
5
5.33
Somewhat agree (4)
Mean
Neither agree nor disagree (3)
6
Median 5
Somewhat disagree (2)
Disagree (1)
Range 2-6 2-6
Strongly disagree (0)
11 9
n
Prefer not to say (x)

Well-being Questions
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I have important things to contribute to the world.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Neither agree nor disagree (3)
Somewhat disagree (2)
Disagree (1)
Strongly disagree (0)
Prefer not to say (x)

Pre Post
5.27 5.22

Mean

Median 5
Range 3-6

5
4-6

n

11

9

Mean

Pre Post
4.36 5.44

I have the power I to live the kind of life I want to live.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Neither agree nor disagree (3)
Somewhat disagree (2)
Disagree (1)
Strongly disagree (0)
Prefer not to say (x)

Hearing about current events negatively impacts my well-being.
Always (4)
Most of the time (3)
About half the time (2)
Sometimes (1)
Never (0)
Prefer not to say (x)

Median 5
Range 1-6
n

5
5-6

11

9

Pre

Post

1.73 1.67

Mean

Median 1
Range 1-4
n

Please indicate how burned out you are on a scale of 0 to 10.

1
1-3

11

9

Pre

Post

7.36 7.89

Mean

Median 7
Range 2-9
11

n

8
5-10
9

Please indicate your mental and emotional well-being on a scale of 0 to 10.
Pre

Post

Mean

7.36

6.67

Median

7

7
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I have the support I need in life.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Neither agree nor disagree (3)
Somewhat disagree (2)
Disagree (1)
Strongly disagree (0)
Prefer not to say (x)

Range

5-10

3-10

n

11

9

Pre

Post

Mean

5.18 5

Median

5

5

Range

3-6

2-6

n

11

9

Pre

Post

Human Rights Concept Knowledge
I know what human rights are in the abstract.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Neither agree nor disagree (3)
Somewhat disagree (2)
Disagree (1)
Strongly disagree (0)
Prefer not to say (x)

Mean

4.91 5.56

Median

5

6

Range

4-6

5-6

11

9

n
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If someone asked me to explain what human rights are, I could do so clearly and easily.
Strongly agree (6)
Pre
Agree (5)
Somewhat agree (4)
3.91
Mean
Neither agree nor disagree (3)
5
Somewhat disagree (2)
Median
Disagree (1)
2-6
Range
Strongly disagree (0)
11
n
Prefer not to say (x)

I can clearly articulate which human rights I believe I possess.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Neither agree nor disagree (3)
Somewhat disagree (2)
Disagree (1)
Strongly disagree (0)
Prefer not to say (x)
I can explain how my rights are legally protected.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Neither agree nor disagree (3)
Somewhat disagree (2)
Disagree (1)
Strongly disagree (0)
Prefer not to say (x)

Post
5.11
6
5-6
9

Pre

Post

Mean

4

5.22

Median

4

5

Range

1-5

5-6

n

11

9

Pre

Post

Mean

4.27 5

Median

4

5

Range

2-5

4-6

n

11

9

Human Rights Perceptions
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I believe that all of my human rights are legally protected.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Neither agree nor disagree (3)
Somewhat disagree (2)
Disagree (1)
Strongly disagree (0)
Prefer not to say (x)

Pre

Post

Mean

2.82 2.78

Median

3

3

Range

0-6

0-6

n

11

9

Pre

Post

I believe that I live in a society that respects, protects, and fulfills my human rights.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Mean
Neither agree nor disagree (3)
Somewhat disagree (2)
Median
Disagree (1)
Range
Strongly disagree (0)
n
Prefer not to say (x)

2.91 2.56
3

2

1-6

0-6

11

9

I believe that the people around me care about whether my human rights are respected,
protected, and fulfilled.
Strongly agree (6)
Pre
Agree (5)
Somewhat agree (4)
3.45
Mean
Neither agree nor disagree (3)
4
Somewhat disagree (2)
Median
Disagree (1)
1-5
Range
Strongly disagree (0)
11
n
Prefer not to say (x)

Post
4
4
2-6
9
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I believe that the people around me would take action, even at some cost to themselves, to make
sure that my human rights are respected, protected, and fulfilled.
Strongly agree (6)
Pre Post
Agree (5)
Somewhat agree (4)
2.91 3.56
Mean
Neither agree nor disagree (3)
4
4
Somewhat disagree (2)
Median
Disagree (1)
0-5 1-6
Range
Strongly disagree (0)
11
9
n
Prefer not to say (x)
I believe that my country lives up to its promises regarding human rights.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Mean
Neither agree nor disagree (3)
Somewhat disagree (2)
Median
Disagree (1)
Range
Strongly disagree (0)
n
Prefer not to say (x)

Pre

Post

1.45 1.44
1

1

0-5

0-6

11

9

Human Rights Self Efficacy
If I experienced a human rights violation, I would know what to do to support myself.
Strongly agree (6)
Pre
Agree (5)
Somewhat agree (4)
3.91
Mean
Neither agree nor disagree (3)
4
Somewhat disagree (2)
Median
Disagree (1)
2-6
Range
Strongly disagree (0)
11
n
Prefer not to say (x)

Post
4.56
4
3-6
9

If someone I loved experienced a human rights violation, I would know what to do to support
them.
Strongly agree (6)
Pre Post
Agree (5)
Somewhat agree (4)
3.45 5
Mean
Neither agree nor disagree (3)
4
5
Somewhat disagree (2)
Median
Disagree (1)
0-6 4-6
Range
Strongly disagree (0)
11
9
n
Prefer not to say (x)
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I can make changes that help create a society that does better in respecting, protecting, and
fulfilling human rights.
Strongly agree (6)
Pre Post
Agree (5)
Somewhat agree (4)
4.91 5.3
Mean
Neither agree nor disagree (3)
5
5
Somewhat disagree (2)
Median
Disagree (1)
4-6 5-6
Range
Strongly disagree (0)
11
9
n
Prefer not to say (x)
I can connect with other people who want to change society for the better.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Mean
Neither agree nor disagree (3)
Somewhat disagree (2)
Median
Disagree (1)
Range
Strongly disagree (0)
n
Prefer not to say (x)
When I read the news, I feel powerless.
Never (0)
Sometimes (1)
About half the time (2)
Most of the time (3)
Always (4)
Prefer not to say (x)

I believe it is worth it to try to change the world for the better.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Neither agree nor disagree (3)
Somewhat disagree (2)
Disagree (1)
Strongly disagree (0)
Prefer not to say (x)

Pre

Post

5.09 5.44
5

5

4-6

5-6

11

9

Pre

Post

Mean

1.36 1.22

Median

1

1

Range

1-3

1-2

n

11

9

Pre

Post

Mean

5.91 5.89

Median

6

6

Range

5-6

5-6

n

11

9

Skill Self-Efficacy
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I am good at convincing people to do things.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Neither agree nor disagree (3)
Somewhat disagree (2)
Disagree (1)
Strongly disagree (0)
Prefer not to say (x)
I am good at helping people see things the way I see things.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Neither agree nor disagree (3)
Somewhat disagree (2)
Disagree (1)
Strongly disagree (0)
Prefer not to say (x)
I am a good writer.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Neither agree nor disagree (3)
Somewhat disagree (2)
Disagree (1)
Strongly disagree (0)
Prefer not to say (x)
I am good at finding out things I want to know.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Neither agree nor disagree (3)
Somewhat disagree (2)
Disagree (1)
Strongly disagree (0)
Prefer not to say (x)

Pre

Post

Mean

4.36 4.56

Median

4

4

Range

2-6

3-6

n

11

9

Pre

Post

Mean

4.55 4.55

Median

4

5

Range

3-6

3-6

n

11

9

Pre

Post

Mean

4.64 4.89

Median

4

5

Range

2-6

2-6

n

11

9

Pre

Post

Mean

5

5.56

Median

5

6

Range

4-6

5-6

n

11

9
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I am a hard worker.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Neither agree nor disagree (3)
Somewhat disagree (2)
Disagree (1)
Strongly disagree (0)
Prefer not to say (x)
I am good at speaking in front of groups of people.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Neither agree nor disagree (3)
Somewhat disagree (2)
Disagree (1)
Strongly disagree (0)
Prefer not to say (x)
I am confident that I have what it takes to pursue a satisfying career.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Neither agree nor disagree (3)
Somewhat disagree (2)
Disagree (1)
Strongly disagree (0)
Prefer not to say (x)
If I wanted to create a movement to make change, I could.
Strongly agree (6)
Agree (5)
Somewhat agree (4)
Neither agree nor disagree (3)
Somewhat disagree (2)
Disagree (1)
Strongly disagree (0)
Prefer not to say (x)

Pre

Post

Mean

5.36 5.67

Median

6

6

Range

3-6

3-6

n

11

9

Pre

Post

Mean

3.64 4.11

Median

4

5

Range

1-6

1-6

n

11

9

Pre

Post

Mean

3.64 4.78

Median

3

5

Range

1-6

0-6

n

11

9

Pre

Post

Mean

4.36 4.44

Median

5

5

Range

0-6

0-6

n

11

9

Optional Elaboration
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If you have any more information you'd like to share about any of the answers you gave on this
survey, use this space.
“Roe v. Wade decision has impacted the way I view the US and MAGA Republicans and their
ability to assist others.”

44

